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CSE                                                  Comprehensive Sex Education 

FLAS                                                Family Life Association of Eswatini 

GBV                                                  Gender Based Education 

LSE                                                   Life Skills Education 

MOH                                                 the Ministry of Health 

SRH                                                  Sexual Reproductive Health 

RoH     Rock of Hope 

SODOV                                             Sexual Offences and Domestic Violence Act 

NAYSRHQIP                                    National Adolescents & Youth Sexual Reproductive                                                 

Health Quality Improvement Package    

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Executive Summary 

This report presents the findings on the experiences of bullying, access to SRH services for in 

school youth in the communities of Nkiliji, Siphofaneni, Mkhuzweni and Lomahasha along 

with factors that perpetrate bullying of LGBTI youth identities. The goal of the study was to 

assess the impacts of community and parental involvement on CSE provision and to investigate 

challenges faced by teachers whilst providing CSE/LSE in school in the four communities in 

Eswatini, in the Lubombo and Manzini regions of the country.  

The study was conducted at two time points, before and after intervention that is, 

Comprehensive Sexuality Education. the pre-study had 293 participants whilst the post-study 

had 266 participants. Ÿ All participants had to identify as students in the four schools of interest 

in this study. The baseline survey had 101 participants from Lomahasha community, 82 from 

Nkiliji, 90 from Mkhuzweni and 20 from Siphofaneni. The initial target which was 122 

participants from Mkhuzweni constituency and this target was not met as only 90 participants 

could be reached. 

A majority of participants who participated in the end line study were between the ages of 15-

19 years (n=191), accounting for 72% of the respondents. A least proportion (5%, n=14) of 

participants were between the ages 10-14 and 23% (n=61) of participants were between the 20-

24 age range. Similarly, the baseline survey had a majority of participants between the ages of 

15-19 years (n=213), accounting for 73% of the respondents. This was the modal age group in 

both surveys. A least proportion (6%, n=19) of participants were between the ages 10-14 and 

21% (n=61) of participants were between the 20-24 age range. The findings of the baseline 

study show that 48% (n=137) of were assigned the female sex at birth, 53% (n=156) were 

assigned the male sex at birth while, two females identified as other and two males identified 

as males which is 1% (n=4) of the overall sample. On the other hand, results from the end-line 

survey show that 49% of participants (n=129) were assigned the female sex at birth, 44% 

(n=116) were assigned the male sex at birth, and 8% of participants preferred not to state their 

sex at birth. 

 

 



 

 

 

Background 

The chasm between community systems and CSE is apparent in many African countries and Eswatini 

is not an exception. There exist a narrative which portrays CSE as an analogy to sex education resulting 

in causing a fault in the acceptance of CSE among broader communities. This chasm, coupled with the 

fast paced changes presented by technology and mass media and changing configuration of 

community systems has facilitated a great change in community systems and parenting needs and 

requirements. The age of human rights has fundamentally changed the parenting landscape in 

Eswatini in the advent of suspension of human corporal punishment, parents are left wanting for 

methods to discipline their children. Deteriorating traditional community systems, such as lisango and 

liguma, which played a crucial role in the growth and sexual development of the youth has added 

petrol to the problem promulgating it even further. The watering down of traditional systems resulted 

in a huge community provisioning gap in SRHR related service provisioning. The modern family setting 

became the new normal and traditional ways of life were watered down. Furthermore, without 

traditional systems the home eventually lost its place as the appropriate provider SRHR related 

information.      

The lack of proper transition into modern community setup has resulted in parents competing with 

Life Orientation on the determination of age appropriate SRHR related messaging to children. CSE in 

Eswatini was introduced in schools to bridge the chasm on SRHR related issues for children and 

providing “age appropriate information” to school children. A problem arises when parents at home 

have to contend with children with knowledge above their age’s when SRHR related discussions are 

held at home. This has resulted in parents feeling disenfranchised and abdicating their role to the 

school system as they cannot keep up with the knowledge levels that their children have. Social media 

and mass communication has promulgated the problem and the issue of “rights” made the problem 

even worse. Eswatini is a Christian country and corporal punishment is the biblical way of raising a 

child and for the most part has been integral in raising children in Eswatini, nowadays parents cannot 

use that methodology as it constitutes domestic violence and punishable by the SODV. 

The chasm is clear, community systems are now incapable of handling SRHR and growth related issues 

for adolescents. The school system has been given the burden of dealing CSE issues on their own 

standing or in silo, with complete disregard that the school itself is part of a community system, albeit 

the fact that it is a system largely used by children and parents are only involved at the level of funding 



 
the school and fiscal level issues. This has resulted in creating a sub-community system within the 

broader community system in which the broader community seems disregard their role in daily 

development of their children. Also, the school community system being a micro-level community 

system has abdicated its role in informing the meso-level community system (parents) and the macro-

level community system (community leadership), of changes in the curriculum and how each 

community sphere has a role to play in the daily development of children. As a consequence, these 

different community systems have been placed at odds with each other, and roles abdicated from all 

ends leaving a gap in the provisioning of SRHR related services to adolescents.  

 Ultimately parents are now faced with a challenge of not being able to communicate SRH issues with 

in-school youth as organisations and schools have taken lead on CSE information sharing. Due to the 

fact that organizations and schools give first-hand information to in-school youth which has made in-

school youth have updated information whilst parents lag behind which has made parents feel 

unequipped to guide in-school youth on SRH issues. With more than 80% of parents who no longer 

discuss SRH related issues with in-school youth, the need to harmonize information shared by; 

organizations, schools and parents has risen. The foregoing evidence shows an urgent need for 

intervention to bridge the gap between CSE knowledge dissemination by schools and organizations, 

to ensure that parents also have up to date information on CSE and SRH issues. The research action 

seeks to harmonize; parents, schools and organizations to ensure collaboration and ensure that they 

have the same CSE information to share with in-school youth. The study will also seek to analyse 

policies on bullying based on sexual orientation and SRH policies and the policies that the country 

already has in place. 

Goal of the study 

The goal of the study is to assess the impacts of community and parental involvement on CSE provision 

and to investigate challenges faced by teachers whilst providing CSE/LSE in school in the four 

communities in Eswatini, in the Lubombo and Manzini regions of the country. 

Objectives 

1. To assess the impact of onsite service provision on the uptake of contraceptives by 

adolescents in schools, 

2. To assess the impact of CSE provision on teenage pregnancy on in-school youth, 

3. To assess the impact of community and parental involvement on CSE education, on teenage 

pregnancy and SRHR related service provision, 



 
4. To investigate the impact of community involvement n CSE on community level SRHR policies, 

monitoring mechanisms and reporting mechanisms. 

5. To assess existing policies, monitoring and reporting policies on bullying based on sexual 

orientation and gender identity in the four communities, 

6. To assess the impacts of teacher’s challenges whilst offering CSE in schools and their views on 

CSE curriculum. 

Methodology  

This section is a detailed break-down of how the study was conducted. From the planning of 

the study, how data was collected and data analysis. The study used a multi-pronged 

approach in disentangling the issues related to the implementation science study. The study 

used mixed methods of quantitative methods and qualitative methods, including surveys with 

a structured questionnaire, key informant interviews and focussed group discussions with 

community members. 

Qualitative Analysis 

Qualitative Methods  

Method - 1: Focus Group Discussions Focus groups discussion (FGD) with homogenous groups –in-

school youth, out-school youth, parents, and inner council was used for qualitative data and in-depth 

information. FGD data enables the research to delve into the meaning of information derived through 

quantitative tools. FGDs was conducted based on specific checklists supplemented by few 

participatory tools. FDGs were conducted in all four study areas; Mkhuzweni, Siphofaneni, Lomahasha 

and Nkiliji. 

Method - 2: Key Informant Interview were conducted with stakeholders; UNESCO representative, 

headteachers in study areas, community advisory board, community helpers (Bagcugcuteli). 

Representatives from all study areas were fairly represented during this process. 

Method-3: Unstructured observations; subjective observations of the researcher 

Data Analysis: The qualitative data was compiled, categorized and analysed based on field notes and 

transcripts. Both forms of data were analysed and triangulated.  

Data Analysis: SPSS and STATA analysis packages were used to analyse the quantitative data. 

Qualitative data was compiled based on field notes and transcripts. Both forms of data were analysed 

and triangulated. 



 
Human Subject Research Ethics: RoH ensured strict adherence to human subject research ethics 

related to anonymity, confidentiality, and informed consent in any form of research it conducts. In 

this baseline study, RoH ensured sensitivity in its execution of research methods. The data collection 

was done through informed prior consent by using standard consent form and arrangements have 

been made to protect study participant’s rights. The field research data collection enumerators were 

oriented thoroughly on adhering to human subject research ethics. RoH will not publish any study 

participants, results will be presented as whole to ensure anonymity. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

INTRODUCTION 

Eswatini is in a unique state of socio-economic and political change. In section 252 (1) of the 

constitution of the Kingdom of Eswatini, the principles and rules of Roman-Dutch common law that 

have applied to Eswatini since 22 February 1907 (as those principles and rules existed on 6 September 

1968, Independence Day) are applied and enforced as the common law of Eswatini. Sodomy was a 

crime under the 1907 common law, punishable with either death or a lesser punishment at the 

discretion of the court. A struggle has been ongoing to ensure the equality and recognition of LGBTIQ+ 

people in Eswatini, LGBTIQ+ organization including the Rock of Hope are advocating for the rights of 

LGBTIQ+ identities in Eswatini at this stage. 

Homosexuality is considered illegal in Eswatini, this law in practice is unenforced. However, LGBTIQ+ 

people in Eswatini tend to face higher rates of societal exclusion, discrimination and harassment.  

There are higher rates of bullying and violence within the LGBTIQ community compared to other non-

LGBTIQ populace within the society.  

Social Learning Theory  

Bandura’s Social Learning Theory, which emerged during the 1960s and 1970s, emphasizes “the 

reciprocal interaction between cognitive, behavioural and environmental determinants of human 

behaviour” (Bandura, 1977: vii). People learn new behaviours by watching others in a social situation, 

absorb it and then imitate that behaviour. The Social Learning Theory is based on four fundamental 

premises consisting of differential association, definitions, differential reinforcements and imitation 

(Akers and Sellers, 2004). According to differential association, those with whom they are in contact 

with, both directly and indirectly, expose people to acceptable and unacceptable behaviours as well 

as a variety of behavioural models. Individual’s immediate social circle generate behavioural models, 

which become a source of imitating behaviour. The immediate social circle includes family, friends, 

teachers, neighbours and church groups. These social groups communicate attitudes, views, values 

that an individual can adopt and inculcate. They also spell out appropriate social behavioural codes of 

conduct (Akers and Sellers, 2004). Next, definitions are what an individual interprets to be acceptable 

behaviour and correct values and attitudes for themselves. Definitions are usually developed and 

reinforced through the process of differential association. If definitions conform to conventional and 



 
traditional values, then certain behaviours and actions would automatically be reduced. For instance, 

if definitions approve violent and criminal actions it would encourage an individual to adopt this path 

of behavioural conduct (Akers and Sellers, 2004). Differential Reinforcement can be described as the 

process by which individuals experience and anticipate the consequences of their actions. If the 

consequences are unpleasant, it might hinder the future occurrence of the same behaviour (Akers and 

Sellers, 2004). Reinforcement of values, attitudes and beliefs acquired through differential association 

and imitation can be either positive or negative. Positive reinforcement increases the likelihood of the 

same behaviour through pleasant outcomes and rewards. While negative reinforcement tries to 

remove or reduce behaviour from occurring through punishment and harsh negative consequences. 

Reinforcement thus, contributes towards the repetition of that behaviour. Reinforcements usually 

come from society and outside surroundings i.e., their interactions with peer groups and family 

members (Akers and Sellers, 2004). Finally, the last element is imitation. Individuals engage in 

behaviours previously witnessed from others. People observe characteristics of the models, their 

behaviour and the aftermath of that behaviour, and then imitate them. To a large extent, the people 

with whom one is in immediate contact will become sources of imitations (Akers and Sellers, 2004).  

Social Learning Theory can be effectively used to understand the occurrence and reoccurrence of 

social exclusion, stigma and discrimination of LGBTI/ individuals who identify different. The concepts 

of differential association, definitions, imitation and differential reinforcement can be used to explore 

the different facets within participants’ perceptions in this study. Social Learning theoretical 

framework would be helpful in explaining the lack of acceptance for LGBTI identities in society.  

However, in spite of being an effective theory observational learning and modelling, this theoretical 

framework suffers from a major limitation. Bandura (1977) and his colleagues developed conceptions 

of modelling and mechanisms of internalization but ignored reinforcement and punishment, even 

though they are the central concepts of the learning theory. There are a number of questions, which 

have remained unanswered. Is punishment always detrimental? Will different forms of punishment 

(e.g., withdrawal of love, physical punishment, withdrawal of privileges and criticism) have any 

cognitive impacts on the individuals? How is it possible to modify these behaviours or rather 

“manipulate … [the] processes or environmental contingencies that impinge on them” (Akers and 

Sellers, 2004: 101)? This research study on community individuals will use social learning theory to 

understand the social exclusion of LGBTI identities and reduce social exclusion.  

Institutional level 

Schools and bullying 



 

Schools emerged as one of the institutes that foster bullying. In the educational setting 

various factors emerged that contributed to bullying of youth based on sexual orientation; 

the lack of educator training on sexual identity issues, lack of equity-based policies inclusive 

of sexual orientation and failure to hold staff accountable of general existing laws and systems 

that govern bullying within schools. A respondent whom was a head-teacher said “Yes, there 

is a document that has guidelines and systems to curb bullying provided by the Ministry of 

Education, it is found in our strategic plan document even though sometimes teachers do not 

pay much attention to it”.  Furthermore; the issue of skills and adequate time to conduct LSE 

lessons which leads to some topics not being covered during LSE lessons and there is no 

specific guide on which topics LSE teacher needs to cover during the one hour of teaching, it 

is the teacher’s discretion which topics they want to cover hence often times sexuality topics 

are not covered. Furthermore, LSE teacher respondent stated that; “teachers have a huge 

workload and it’s hard for them to conduct LSE sessions hence hiring someone specifically to 

teach LSE would ensure LSE sessions are conducted in schools”.  This is an issue in schools as 

there are students who identify as lesbian or gay hence there is a need to ensure the 

curriculum is inclusive of their needs as well and they get proper guidance on their growth. 

Results show that there is a high rate of bullying in schools, with students at higher grades 

bullying students at lower grades respondent stated that. However, some students are bullied 

because they present “different” from what society or other students have standardized as 

normal and expected of individuals based on their sex at birth and the intensity of bullying is 

deeper for individuals who were assigned the male sex at birth but identify differently. A 

respondent stated, “we do have bullying based on one’s sexuality; we have gays and lesbians 

in the school. It is better for the girls because they do don’t have it as bad as the boys, the 

boys who think they are normal and straight bully those who show signs of being gay. They 

call them names and threaten them”. Teachers are sometimes perpetuators of bullying as 

head-teacher respondent stated that; “some teachers participate in bullying students they 

consider “different” by calling them names”.  

Community level 

Community leaders 



 

During baseline survey, at community level several factors were identified that perpetrate 

bullying of LGBTIQ+ youth. Religious beliefs and culture were cited as the main basis on which 

LGBTIQ+ youth were bullied and not accepted in society, being gay or lesbian is considered a 

taboo. Respondents find it hard to accept LGBTIQ+ due to their roots in religion, a respondent 

stated; “It is shocking because the Bible tells us how Gomorrah and Sodom were destroyed 

for this sin. It is a bad habit far-fetched for us to accept such”. An issue was also the fact that 

the community is sometimes the perpetrator of abusing individuals considered different 

which stops individuals from coming out and reporting cases of violence. A respondent stated 

“They are in that category because they are not just victims of abuse, they may be hiding their 

abuse because it turns out that the perpetrators who abuse them are expected to be 

protecting them. Now their abuse is not apparent so we say it is a serious matter because 

there are also many cultures and we have not yet seen their abuse so much that we are unable 

to respond. We have this horror of how this child is, but we just don't get to the point where 

we have to ask him, talk to him, talk to him and ask him and as they do not publicly come 

out”. 

On the end-line survey, FDGs results showed in the improvement of knowledge of LGBTI 

identities, however, the level of acceptance remained low as a participant stated, “I support 

whatever has been said, in fact this is disgusting and very unacceptable”. The understanding 

of LGBTI individuals made inner council aware of the challenges faced by LGBTI people and 

they were willing to handle LGBTI issues to protect their safety but stated clearly that is for 

safety purposes of all community members, a respondent stated, “No in our council we 

haven’t experienced that, however we’d love to experience it and see how we handle the 

case”.  This is showing positive signs as violence is highly dominant amongst LGBTI members, 

a study conducted by the Rock of Hope in 2020 revealed that one in four LGBTI members are 

likely to experience violence. Furthermore, inner council pointed out that LGBTI members do 

not report violence against them because they are afraid of the stigma attached to being an 

LGBTI person. Also, the reference to the constitution is prominent when discussing LGBTI 

issues, as one participant stated “well, I can hear your point but since the constitution do not 

allow this, now can let’s say one is abused, can I be persecuted?”. Lastly, identifying as an 

LGBTI person is considered as something that happens according to one’s location and 

assumed to be in the urban areas and not in the rural areas, as a participant stated, “This is very 



 

difficult to accept in the rural areas where we live, maybe it those living in urban areas it is 

easy for them, not us!” 

Parental level  

The family and parents are contexts in which bullying is fostered but at the same time they 

maybe domains of support for the victim. Parents are key players and their response to 

homophobic bullying is crucial as it can perpetrate or mitigate bullying based on sexual 

orientation. Parents have perceptions and attitudes towards gays and lesbians which may 

hinder some individuals from coming out of the closet, as respondent stated “Yes, we have 

seen gays and lesbians, within the community, but this particular boy was not a resident of 

Lomahasha he stays in South Africa. I think he is trying to put his thing around us. You can see 

him; he handles himself like a woman and behaves like one, and at some point, I once saw 

him at the army base with friends”. From this statement it is clear that gays and lesbians are 

considered to be breathing a bad spirit into the rural areas. At a familial level some parents 

had seen family members who were part of the LGBTIQ+ community but found it hard to 

accept those individuals but they still lived with them as family, in a risk and vulnerability 

study conducted by the Rock of Hope in 2020 50% of LGBIT participants stated that they were 

likely to be rejected by their immediate families for being part of the LGBTI community. A 

respondent stated “Personally have seen this within my family, and there is a sister who is 

supposedly a lesbian. Now she has even completely transformed herself into a ‘male’ and is 

married. We would see her while growing that she was different and, in the manner, she 

handled herself.” 

The end line data shows improvement in knowledge and understanding of LGBTI identities, 

however there are still challenges in the acceptance of LGBTI identities. The main issues 

pointed out were rooted in the country’s culture, religious beliefs and legal issues around 

LGBTI identities, some parents saw the legal issues as the root cause for challenges faced by 

LGBTI members, a parent stated, “Why does the Government not allow for this to be accepted 

so that people are educated and the gays are not victimised? However, some parents recognise 

the protection rights of LGBTI members but stated it was difficult for government to accept 

LGBTI identities as Eswatini is a Christian country, a respondent stated, “The Government 

should not just accept things that are religiously acceptable because we are a Christian country. 

Another thing, we should not be debating that gays should also report when they face abuse as 



 

this is also a crime. A crime is a crime regardless of one’s sexual orientation”. Furthermore, a 

respondent stated, “To us Swazis this is still a difficult matter. The Government is struggling 

to accept the LGBTI community how much more the public? One can go report at Indunkhulu 

that they were abused or assaulted but honestly there is nothing the Indlunkhulu can do”. 

Parents showed their willingness to protect LGBTI youth but pointed out that government has 

a huge role to play, in a study conducted by the Rock of Hope in 2020, 68% of participants 

who were interviewed stated that they did not consider the government of Eswatini and an 

embracing equity and equality for all. Furthermore, 63% stated that environmental laws in 

Eswatini exuberate the risks faced by LGBTI identities in the country. 

Youth level 

The youth in both rural and urban communities is quite familiar with gays and lesbians, 

however there are underlying perceptions and attitudes they hold about homosexual 

relationships related to; culture, religion and mainly the environment they live in. Even though 

one may not have seen gays or lesbian in his/her own community they had an encounter with 

gays and lesbians and see being gay or lesbian as a personal choice. “A respondent stated “I 

really don't pay much attention to this thing, I just think it’s their life, it is what makes them 

happy”. A respondent further explained “Okay, he has always had the gayness in him while at 

school, just not that much, but as the years went by and he grew up, then he completely came 

out as gay. He had had friends in school and in the community, but they grew up and got 

married, he remained and he got new friends in his league”. Although there is stigma attached 

to being gay the youth is more receptive as a majority of the youth stated that they remained 

in friendships with individuals who had come out as gay or lesbian. However, familiarity with 

gays and lesbians have not made the youth to fully accept gay and lesbian individuals as a 

respondent stated “We know but don’t understand. I’ve heard about it but still don’t 

understand, I wish to clearly understand what it is exactly. I have not accepted such in the 

society”. 

 

The youth feels that parents or guardians have influence to a certain extent towards children 

growing up and being gay or lesbian which is related to the manner in which they make 

children dress at younger ages which is attributable to lack of knowledge of what this can do 

to the mind of a child. A respondent stated that “I don’t know how we can deal with this 



 

because I think a lot happens in the mind and mostly the parents contribute, you may find a 

male child wearing luvadla and other female clothes which influences the mind of the child. 

It’s like something happens to his system and ends up growing like a girl without any problem 

even at the age of 12 years he sleeps with girls like its normal and the parents are not 

bothered, that is lack of knowledge.” 

The youth is more receptive and accepting of gays and lesbians although there are underlying 

cultural, religious and environmental factors as one respondent stated, “no there is no hatred, 

no matter what we cannot help them other than to welcome them”.  

The end line results showed higher levels of knowledge and acceptance amongst the youth, 

noticeable as some of the youth members started bringing up pertinent matters faced by 

LGBTI youth in their communities. A youth respondent stated, “For me I guess my level of 

knowledge has improved, I know better now”. The youth further suggested strategies for 

LGBTI youth social inclusion, a respondent stated, “One thing I think should be done is that 

there should be meetings with the gays and lesbians where blend and get used to them and 

understand that they are naturally so”. Although, the youth was understanding and accepting 

of LGBTI youth they were afraid of being labelled gay by mere association with LGBTI 

identities, as a youth respondent stated, “It is very difficult to deal with these people because 

they are considered abnormal. There’s no way a person can choose being gay. For me it is 

even hard mingling with gays because I don’t want to be associated with them such that I can 

even lose my potential girlfriends because of that”. 

Strategies to address bullying 

Respondents identified several ways to address bullying in schools. Respondents stated that 

there was a need to ensure an inclusive curriculum in schools to ensure sexual identity is 

included in the curriculum. There is also a need to have policies that incorporate LGBTIQ+ 

bullying and needs, a respondent stressed that “there is no specific policy however it is 

covered in the school laws”. 

Community leaders stated that they have systems to report bullying or violence in 

communities but not specific for the LGBTIQ+ community “in our case I can say that everyone 

has rights, once a case is reported it has to be given the necessary attention despite your 

identity, whether you were beaten or insulted. All that we focus on is how bad the whole 

thing is and never dig much into the matter that we may found the root cause, which could 



 

be discrimination because of your identity here”. Community leaders further stated that there 

was a need to strengthen the existing systems in communities to ensure all cases of violence 

are reported, including bullying based on sexual orientation. 

Parents stated that although there were no concrete systems in place to report bullying at 

community level there was a need to develop such systems and have them in place. A 

respondent stated that “I think it is necessary that we come up with a system in our 

community because it is everybody’s right to be protected within a community. Therefore, 

gay or not gay, we need protection and a sense of belonging in our community”. 

The youth stated that if community police are not effective in handling bullying the youth 

should take it upon themselves to report bullying to civil police, respondent stated “I think, 

when my friend is being abused in that manner, he can report with the community police, and 

if he is not getting the help, he needs then he can go to the civil police, and see what happens 

then”. 

On the youth’s perspective it is crucial to educate society on homophobic sexual relationships, 

as respondent stated; “the only solution is to educate adults, youth and teachers.  The 

teachers should be well versed because that is where the youth interact and realise that there 

is a lesbian or gay and then start teasing them. The teachers need to be educated so that they 

will able to assist that particular learner”. 

Barriers  

The youth feel they cannot rely on systems that the community already has in place to report 

any type of bullying because of the fear of being gossiped about, a respondent stated “actually 

no youth can ever go and report your ill treatment or form of abuse to these systems. 

Nowadays it is very hard to trust a person. It is a problem on its own to go and tell a person 

your ailing/abuse/problem because, the very person will go and gossip about your ailing to 

someone who stays in the community, next thing you know you are the talk of the community 

and that adds to your problems instead of being helped”. This is too common, so as the youth 

of Lomahasha, we don't use these systems”.  

 



 

Additionally, youth participants stated that they do not report when they have been bullied 

because their peers dislike people who disclose bullying behavior. To them, being accepted 

and “fitting in” with their peers is more crucial while being left out is devastating. 

Overall, a substantial number of participants who have experienced bullying stated that they 

do report to their teachers at school but their requests for help were ignored. 

Limitations of the Study  

As the project areas were already identified and finalized, there was no room for complete 

randomization. As this study was a cohort study, some of the research participants who were in the 

baseline were not part of the end line which resulted in a drop in the number of participants. Results 

for reached participants showed an increase in knowledge, however, only a few study participants 

could be reached due to the limitation in resources and time for this project. 

 

 

Conclusion & Recommendations 

This chapter concludes the report with overall synopsis of the study findings summarized by 

objectives and estimated result. In addition, the chapter also identifies key priorities for the 

projects based on the baseline and end line study findings, and also suggests way forward.  

 

Conclusion  

On the whole, the project performed well in meeting most of its performance targets. The study 

participants were more aware and understanding of the main topics discussed in the FDGs. 

Through the observation; people are willing to learn and understand pertinent issues inherent 

in their communities. Community; inner council, parents, teachers and the youth are aware and 

they have a role to play in issues emerging in their communities and that they are the vehicle 

for change, need for gender inclusive responsive budget, integrated planning committee, social 

audit, public hearing etc. As evidenced in the membership patterns highlighted in earlier 

sections that, they have formed various groups aimed to meet different needs according to age 

and gender. Project contributed in empowerment of the local community especially the youth 

enabling them to, develop strategies aimed at including all youth people in their communities, 

take leadership positions in various local level groups/networks, and initiate activities for 

socially involving LGBTI identities by utilizing resources available at the local level. As a 

result, the discrimination and stigma at youth level has grown weaker. Also, the inner council 



 

and parents have taken actions to develop community guidelines and policies that are aimed to 

inclusive of all individuals that reside in communities regardless of gender and ensure the 

safety and protection of all individuals in society.  

 

Recommendations  

The following are the recommendations based on the key study findings:  

 Continued capacity building of CAB, inner council, head teachers and CSE teachers, 

parents and the youth as capacity have been successful to inform and empower local 

community. However, there is still a lot needs to be done in terms of improvement in 

their livelihoods and their meaningful and powerful participation in local level 

structures. The aforementioned groups will require further support in advocacy, 

planning, and exploring their continuity and meaningful participation in the 

restructuring of community systems. 

 Support for NGOs and CBOs to continue their work as interface between people and 

the service providers While NGOs/CBOs have been capacitated, their role as an 

interface between people and service providers was at early stage by end of the project. 

They will require continuous follow up, technical support, and backstopping to continue 

working as interface between government and service bearer. This is to ensure that all 

suggested implementations take place, for an example; the reviewing of CSE 

curriculum, development of inclusive community guidelines. 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

Pre - post CSE Analysis 

Introduction 

The question of interest in our pre-post analysis was whether or not bullying experience in 

schools differ significantly before and after intervention of comprehensive sexuality education. 

To answer this question, an independent samples t-test was conducted. The null hypothesis we 

seek to verify is that the mean differences are not statistically significant against the alternative 

that mean differences are statistically significant. The hypotheses are defined as; 

𝐻0: µ1 = µ2,       𝐻1: µ1 ≠ µ2 

Gender and Bullying 

To find out which gender was likely to experience bullying, a cross-tabulation of gender and 

bullying was done. A majority of participants who experienced bullying were females. With 

𝑃 > 0.05, we conclude that the means of bullying by age before and after CSE are not 

significantly different.  

 

Table 1: Gender and bullying 

Gender and bullying (p-value t-test) 

  Before    After     Test for differences 

   p-value Chi =0.252  p-value Chi= 0.900     P-value = 0.8696 

  Yes Yes   

Gender  N % N %   



 

Female 31 40.7 28 58 

Male 22 57.4 20 42 

Other 1 1.9     

Total 54 100 48 100 

 

Age and Bullying 

To find out which age group of participants experienced bullying the most, a cross tabulation 

of age and bullying was done. A majority of participants in the 15-19 age bracket experienced 

bullying. The t-test results, 𝑃 < 0.05 indicate that the means of bullying according to age are 

significantly different. 

 

 

 

Table 2: Age and bullying 

Age and Bullying 

  Before After Test for differences  

  N % n %     P-value= 0.0358 

10-14 3 5.6 3 6 
  
  
  
  

15-19 44 81.5 34 71 

20-24 7 13 11 23 

Total 54 100 48 100 

  

Frequency of bullying 

Participants were asked how many times they had been bullied. Most participants stated that 

they had been bullied between 1 and 5 times, others stated that they had been bullied between 

5 and 10 times whilst the least number of participants stated they had been bullied more than 

10 times. With 𝑃 > 0.05, the means of the frequency of bullying are not significantly different. 

Table 3: Frequency of bullying 

Frequency of bullying 

  Before After Test for differences  

  n % n %    P-value= 0.0816 

1-5 times  39 72 43 88 
  
  
  
  
  

5-10 times 6 11 1 2 

10+ 2 4 4 8 

Not applicable 7 13     

Total 54 100 48 100 

 

Number of people involved in bullying  



 

Participants were asked how many people were involved in the bullying. Participants stated 

that bullying was usually by one person, between 1 and 3 people and some stated that it had 

been more than three people. With 𝑃 < 0.05, the means of the number of people involved in 

bullying pre and post CSE are significantly different. 

 

Table 4: people involved in  bullying 

Number of people involved in bullying 

  Before After Test for differences  

  n % n % P-value= 0.001 

1 21 39 15 31 
  
  
  
  

Between 1 & 3 21 39 30 63 

More than 3 12 22 3 6 

Total 54 100 48 100 

 

Reporting Bullying  

To understand whom participants go to for social support, they were asked whom they tell 

when someone bullies them. A majority of participants stated that they report to their class 

teachers and parents or older siblings. 𝑃 = 0.0012 indicates that the means of reporting 

bullying are significantly different. 

Table 5: Reporting bullying 

Reporting bullying 

  Before After Test for differences  

  n % n % P-value= 0.0012 

Class teacher  18 34 28 58 
  
  
  
  
  
  
  

Friends 5 9 1 2 

No one 14 26 4 8 

Counsellor  1 2 2 4 

Teacher on duty    2 4 

Parent/older sibling 15 28 11 23 

Total 53 100 48 100 

 

Schools’ ability to address bullying 

Participants were asked how they felt schools handled bullying, a majority stated that bullying 

was handled well in schools, others stated that schools handled bullying schools in a very good 

manner and the least number of participants stated that schools were terrible in handling 

bullying. With 𝑃 > 0.05, we conclude that the means of schools’ ability to deal with bullying 

are not significantly different pre and post CSE. 



 
Table 6:Schools’ ability to handle bullying 

Schools ability to address bullying 

  Before    After Test for differences 

  Yes Yes P-value= 0.0664 

Schools ability n % n % 

  

Good 39 72 44 94 

Very good 8 15 2 4 

Terrible 7 13 1 2 

Total 54 100 47 100 

 

Access to SRH services 

Participants were asked if they had had challenges accessing sexual reproductive health 

services because of the fear of being bullied. A majority had no challenges accessing services 

because they fear being bullied. With 𝑃 > 0.05, the means of the challenges participants faced 

when accessing SRH services due to the fear of being bullied are not significantly different. 

 

Table 7: Challenges accessing SRH services 

Experience of bullying and challenges accessing services 

  Challenges accessing services    

  Before    After Test for differences 

  Yes Yes     P-value= 0.3404 

Experienced bullying n % n % 
  
  
  
  

Yes 46 15.69 4 1.5 

No 8 2.73 214 80 

Total 54 18.43 218 82 

 

Societal Perceptions 

Participants were asked which term is used by society to decide if you are normal. Most 

participants stated that gender norms and sexual identity is used as a standard to decide if one 

is normal or not. Whereas, others stated that stereotypes and myths are used to decide if one is 

normal or not. With 𝑃 < 0.05, we conclude that the means of societal perceptions pre and post 

CSE are significantly different. 



 
 

 

 

 

Table 8: Societal perceptions 

Societal Perceptions 

  Before    After Test for differences 

 Yes Yes P-value= 0.0074 

Perceptions n % n % 

  

Gender norms 75 26 120 45 

Sexual identity 167 57 99 37 

Myths 19 6 30 11 

Stereotypes 30 10 14 5 

N/A     1 0,4 

Rather not say 2 1 2 1 

Total 293 100 266 100 

 

What is permissible in Eswatini 

To test participant’s knowledge of the laws of Eswatini, they were asked what Eswatini permits. 

A majority of participants stated that same sex relationships were not permissible in Eswatini 

and others stated that being in a relationship at 18 is not allowed in Eswatini. Furthermore, 

participants stated that being Christian and having more than one wife is not allowed in 

Eswatini. With 𝑃 = 0.0458, we conclude that the means of what participants know as 

permissible in Eswatini are significantly different. 

Table 9: What is permissible in Eswatini 

What is permissible in Eswatini 

  Before    After Test for differences 

  Yes Yes P-value= 0.0458 

Permissible N % n % 

  

Same sex relationship 213 72.69 177 63 

Have more than one wife 12 4.09 3 2 

Being a Christian 16 5.46 7 4 

Being in a relationship at 18 50 17.06 77 29 

N/A 2 0.68 2 0,8 

Total 293 100 266 100 

 

 

 



 

Difficult to accept in a friend 

To understand the perceptions and attitudes of participants, participants were asked what they 

would find difficult to accept in a friend. With 𝑃 = 0.0001, we conclude that the means of 

participants’ perceptions and attitudes of participants in relation to what they would find 

difficult to accept are significantly different. 

 

 

 

Table 10: What is difficult to accept in a friend 

What is difficult to accept in a friend  

  Before    After Test for differences 

  Yes Yes P-value= 0.0001 

Permissible n % n % 

  

Criminality  123 39 143 43 

Drug addicts  119 38 152 46 

Homosexuality 74 23 36 11 

Total 316 100 331 100 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 


